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Abstract
Nowadays many countries are involved into the process of integrating into European educational space. The most important is 
the question of future specialists of professional competencies formation that will enhance the recognition and comparability of
diplomas and qualifications. It is very important to develop methods and forms of the training process focusing on the new 
educational goals, along with the constant analysis of the subject content. This article is devoted to the introduction of interactive 
methods and forms of teaching in the educational process. The authors reveal the technology of the most popular interactive 
methods and provide concrete examples. Besides, this article describes the difficulties of using active training methods, 
investigates the internal and external factors that affects the use of active training. Active learning methods allow to develop the 
student's independence and responsibility in decision-making, as well as emphasize the cognitive, creative, communicative and 
personal student’s traits. This is necessary for the student's further development, fulfillment, productive professional activities, 
proper relationship with other people, changing of occupation and achieve goals. According to the study authors conclude and 
identify the ways of solving existing problems of implementation of  interactive forms of training in the educational process and 
advice the practical application of interactive training specific forms in the structure of different types of lessons.
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1. Introduction
In Russia active and interactive methods became a common practice in the 1920s. Later on development of these 
methods was observed in writings of V.Sukhomlinsky in the 1960s (Dovydova, A., 1993), as well as in the 1970s-
1980s "cooperative pedagogy" was developed in writings of V.Shatalov (Vinogradov, S., 2006), S. Amonashvili, S. 
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Lysenkova et al. Experience of our American colleagues is of special interest, as they were carrying out numerous 
experiments and scientific researches in the sphere of interactive methods, and particularized guidances for teachers 
were developed there in recent decades of the XX century (Noddings, N., 2005). 
Statistics based on researches of American National Training Center are widely known already over a period of
several years, and these researches have revealed that interactive methods enable to boost percent of educational 
material adoption. Thus, passive methods have the least percent of adoption (5% for lecture, 10% for reading), and 
interactive methods have the biggest percent (50% for discussion groups, 75% for practical training through activity, 
90% for training of other people or immediate exercising). 
However in practice unilateral form of communication with trainees is still implemented in many higher 
educational institutions. Such form of teaching does not comply with the latest statutory educational requirements, in 
particular with competency building approach principles (Vetyutnev, Y.Y., Makarov, A.I., 2008). As a consequence 
of these students often disengage from the educative process, and so training efficiency and value of the material 
under study suffer, which have an impact on the quality of teaching (Schimmel, David, 1997).
According to our reckoning, one of the most effective ways to increase quality level of teaching is to implement 
active and interactive forms of training in educational process which refers to manysided communication forms. 
(Alexandra, G.A., Anzhela, S.V., 2014). Subject of implementation of active forms of training in educational process 
continues to be relevant and sparks profound interest over a number of years (Miroshnichenko, O., Gaivoronskaya, 
Y., Samusenko, T., 2014). Interactive methods are permanently improving and advancing; new, more effective and 
interesting methods are being developed and implemented (Osborne, C.A., 2003).
2. Special aspects of interactive forms of training
Interactive training is one of possible forms of T&E activity arrangement, a learning style in the form of student 
teamwork where all participants interact with each other, exchange information, solve problems together, simulate
situations, take the gauge of actions of other people and their own behavior, dip into real atmosphere of business 
cooperation for resolving of any problem.
Methods implemented in the course of interactive classes can be referred to special training technologies. We 
shall agree with statements of some experts, who consider that educational technologies represent a systematic 
method of planning, employment, and evaluation of the whole process of training and acquisition of knowledge 
through human an technical resources accounting and interaction between them for achievement of more efficient 
form of education (UNESCO Glossary of Terms, 1986). It may also be said that this is an area of research of theory 
and practice (within the matter of educational system) which is connected with all aspects of pedagogical system 
organization for achievement of specific and potentially reproducible pedagogical results (Mitchell, P., 1978). In 
other words, this is scientific planning, organization, evaluation, and improvement of pedagogical process for the 
purpose of enhancement of its efficiency which yields a guaranteed result (Pikan, V.V., 2007).
2.1. Fundamental principles
Interactive training process shall be arranged in such a way that practically every trainee was involved in the 
cognitive process. The feature of interactive methods is high level of mutually directed activity of interaction parties, 
emotional unity, and togetherness of participants. And a matter of students' independent training for classes is of 
great importance. Training process becomes ineffective without this step. According to G. Likhtenberg (1965): 
"Rapid accumulation of knowledge acquired in the context of too little independent participation is not really 
productive. Scholarism also can give leaves but not fruits".
Interaction between the teacher and the trainee in interactive training changes as comrared to traditional forms of 
classes: efforts of the teacher make room for efforts of trainees, and arrangement of conditions for trainees' initiative 
becomes the aim of the teacher (Salov, V.O., Pismenkova, T.O., 2012). The teacher's part chops around when 
interactive methods are applied; the teacher does not have the core role anymore, he or she merely controls the 
process and busies himself (herself) with its general arrangement, prepares necessary tasks in advance and develops 
questions or topics for group discussion, gives advice, controls time and order of execution of the shaped plan 
(Glazier, J., 2005). Students learn to think critically, resolve complicated problems, deliberate alternative opinions, 
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make balanced judgment, participate in discussions, and communicate with other people in the course of dialogue 
training. For that end work in pairs and teamwork are organized, research projects and role playing games are 
applied, students work with documents and different information sources, and use creative work during classes. The 
student becomes a full participant of the training process, his or her experience is the main source of educational 
cognition. The pedagogue does not provide finished knowledge, but induces participants to search knowledge 
independently and at the same time exercises functions of not only an assistant but also of a rival to some extent. As 
V.G. Belinsky said: "A pupil will never outshine a teacher if the teacher is an inspirational person but not a rival for 
the pupil" (Liechtenstein, Y.S.,1981).
2.2. Methods
There are different methods of interactive classes, among them:
x Discussion of an information provided by the teacher or by students themselves in the form of clearly arranged 
presentations (slides, video, etc.). As Russian proverb says: "One shall teach not by telling but by doing and 
showing".
x Participation in a brainstorming when one problem issue is raised and all participants of discussion provide their 
one way of this problem solution without providing any evidences but only voicing their own opinion or putting 
an idea for further discussion (Gutnikov, A.B., 2001).
x Arrangement of a press conference on previously specified topic in the form of an interview where the teacher or 
students act as a subject of this interview.
x Discussion of an "erroneous report" when a spokesperson presents inexact, questionable, and mistaken 
information on purpose, which enable to build listeners' capability to analyze professional situations in a speedy 
fashion, act as experts, opponents, and reviewers.
x Employment of communicative methods in the form of various warm-up activities (question-answer method), 
discussions on controversial issues or any practical situations.
x Participation in a project when students are combined into small groups and carry out some pre-agreed work. For 
instance, they can conduct social research among experts in accounting to implement international accounting 
standards in Russia, or they can develop a company's accounting policy for purposes of accounting, fiscal 
accounting, and management accounting. This analytical work includes several steps which enable to enhance 
logical thinking skills, unveil students' creative potential to the utmost, and inspire them to conduct research 
activity. As Armenian proverb says: "There are things that cannot be done if you did not learn to, but there are 
some things that shall be done in order to learn them".
x Discussion of pressing matters in the course of organized round-table conferences, various master classes with 
the involvement of external professionals in the studied sphere. Armenian people have proverb for this case 
either: "You will not learn to swim while you are not in water".
x Arrangement of professional simulations comprising role playing games, imitation, and simulation of certain 
specific operations or relevant work process.
2.3. Experience and Examples
During the training process we often wonder: "Why doesn't a student understand words?" And we shouldn't seek 
possible reasons, we should better think of implementation of another way of teaching (Shevyrev, A., Palei, T., 
Bakeeva, Yo, & Gorshkov, D.V., 2011). Indeed, some teachers explain, some teachers show, and others make 
students do something under their supervision. The last way is a simple and effective method of rapid training. We 
can call it a "magic formula" of success of a teacher or some incantation: "Tell, Show, Do!" (Distance Learning, 
2013). This is a well-known model which is practiced by many teachers. Its core lies in the fact that every student 
has the most comprehensible way of information perceiving. Somebody perceives oral information more easily, 
somebody needs to see, and somebody prefers practicing. Thus, by means of successive exposure on every way of 
perceiving, the teacher achieves three-time repetition and will not miss a preferred way of perceiving (MacWilliams, 
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P., 2007).
We can exemplify it by results of our study of implementation of interactive forms of teaching in the training 
process. The subject of the study was Accountancy which relates to the professional cycle of the Federal State 
Educational Standard of the Highest Vocational Education of III generation for training bachelors of Economics 
with majors of Accounting, Analysis, and Audit.
Within this discipline trainees undergo the full circle of training comprising of 6 steps:
Goal Setting. The teacher shapes a goal of training. He or she defines what students shall know how to do at the 
end of the training process from things they could not do before.
Tell. The teacher tells students about content of the task dividing it into steps according to envisioned topics of 
the course.
Questions. In the training process the teacher asks students some questions in order to know how they have 
understood the task. In their turn, students retell the task content.
Show. The teacher shows main ways of task performance commenting them along the performance. Upon 
completion, he or she asks if everything is clear.
Do. Students perform the task. At that the teacher may ask them to remake one or another step, if he or she is not 
satisfied with quality of work performance.
Feedback. The teacher gives a partner a feedback; they discuss criteria of gained experience evaluation.
2.4. Professional Simulation
At the end of Accountancy Course students have an opportunity to take part in a professional simulation and 
demonstrate all obtained knowledge in practice. The professional simulation is called "Accountant is my 
profession!" It straddles all studied topics in this discipline and comprise of several tasks and contests. There are 
following tasks among them: Presentation of teams; role playing game in the form of a sketch on a work place with 
participation of students themselves; "Comparative Analysis" of several forms of incorporation; "Question-Answer" 
on questions of a jury; Group Intellect Auction where students reacquire and guess various lots in the form of 
economic terms; "Counterstroke" preparation of a response on captious question of rivalrous team. It is quite 
possible to develop and implement other similar tasks as well. It is important to ratify single criteria of evaluation of 
every task performance.
The professional simulation is designed for 6 classroom hours. Teachers and external professional in accounting, 
audit, and analysis are jurors. At the end of the simulation jurors sum up the results and decide the winner. Every 
member of winning team earns the highest score in a control unit provided in a rating education system as a prize. 
Besides in the process of the professional simulation teachers estimate part of every student in other teams according 
to the stage of their involvement in task performance. Moreover, in the process of the professional simulation the 
most active participants are chosen among students, and these participants become contenders to the title of the 
Extraordinary Accountant. The Extraordinary Accountant is chosen by means of additional practice-oriented tasks.
3. Findings
Thus, trainees have sufficient motivation and are particularly interested in the knowledge obtaining process, they 
have an opportunity to approve themselves as creative people and demonstrate all their knowledge. Notably, this 
knowledge includes not only those obtained within the studied discipline, but also during other courses, as well as 
they can demonstrate their general intelligence. This professional simulation represents a role playing game for 
training counseling skills within study the discipline and serve as a vivid example of Tell-Show-Do Model 
efficiency.
Our conclusions made in consequence of implementation of interactive methods are quite valid. We have carried 
out self-examination at the end of the taught course (Waters, D.J., Waters, L.S., 2011). Thus, for instance, at the end 
of the professional simulation we have conducted a questionnaire among students of the whole batch comprising of 
6 groups (158 students have participated in it). The questionnaire on a topic "Teacher as viewed by a student" has 
been conducted anonymously with the purpose of examination of the quality of Accountancy classroom discipline 
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instruction and professional skills of teachers. The questionnaire included 10 questions and each of them was scored 
on five-point scale. There was the following question: "Are active forms of training, information demonstrativeness, 
and creativity used?". 
In the processing of the point 6 of the questionnaire where we asked about employment of active forms of 
training and creativity, we had following results:
x 94% of respondent students think very highly of interactive forms of training, availability of visual material and 
creativity of teaching applied within Accountancy course;
x 5% of respondent students think highly of these methods;
x 1% of respondent students could not see the true value of them as they were absent from the professional 
simulation.
As a feedback, comments, and suggestions towards a teacher (point 10 of the questionnaire) some respondent 
students have passed an opinion on implementation of other methods of training parallel to the abovementioned. 
Among them are: carrying out of master classes and round-table conferences with the involvement of external 
practitioners.
4. Conclusion
Thus, we can conclude that students are very interested in improvement of teaching quality which shall be one of 
the main targets of T&E activity (Smyth, J., 2006).
Despite of everything aforesaid, in practice some teachers have difficulties in employment of interactive methods 
in educational process (Reville, S., 2005). For example, such difficulties as: insufficient awareness about the essence 
of this method; inability to use it in practice; misunderstanding of the method's position in the structure of the taught 
course; disbelieving and absence of faith in efficiency of employment of methods in the training process.
In order to help such teachers and to change their opinion about interactive training we can provide them 
abovementioned results of the students' poll and requirements of up-to-date educational standard for this sphere, as 
well as other arguments (Salisbury, S.K., 2008). 
We suppose that main advantages of interactive methods implementation in the educational process are:
x Students become interested in training as active participation of each of them in the training process is 
encouraged.
x Due to diversified inspiration of a trainee, efficiency of training material learning is improved. Students perceive 
information better if the teacher structures the subject for its easier learning, on the one hand, and, on the other 
hand, accept and includes opinion of trainees in the discussion, even if it does not coincide with teacher's point of 
view.
x Students do better in studies if the teacher performs a feedback and actively support their way of knowledge 
acquisition. 
Every process, and especially an educational one, demands for a reasonable approach (Warren, M.R., 2005). We are 
developing and progressing: this is our style of life and this is our power! In conclusion we would like to say quote 
Lucius Annaeus Seneca, a famous Roman philosopher: "Education of people shall start with proverbs and finish 
with thoughts" (Titarenko, I.N., 2002).
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